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iii. 
I. INTRODUCTION 
The world is rapidly changing. Sociologists tell us that knowledge 
is now doubling each decade. Technological advances are creating new job 
areas at a rate unmatched in the past. Life is becoming more and more 
complex because of the shift in population from a rural agricultural society 
to an urban industrial society. 
The population is expanding at a tremendous rate and is becoming 
more mobile. The importance of the family is declining. Delinquency is 
increasing; mental problems are increasing. The young people are marrying 
at an earlier age than ever before. The character of society is changing, 
and as a result the ideas and values of society are in a state of flux. 
Schools have attempted to meet the needs of this increasingly 
complex society by reorganizing and in most cases expanding their curricu-
lum, and by providing additional services for their students. One of these 
added services is guidance. Guidance in some form has always been pro-
vided in education, but because of the increasing number of decisions 
students are required to make, more and more organized guidance programs 
are being instituted in the schools. The past few years has witnessed a 
marked increase in the number of organized guidance programs. 
1. 
The students of today are confronted with many choices--what 
courses shall I take? What vocation shall I choose? What college should 
I enter? What technical school should I attend? Should I drop out of 
school? Should I join the armed forces? The job of guidance is to assist 
each student in understanding himself and the world, and to assist the 
student in making educational and vocational plans that will enable him to 
fit effectively into our society. 
An understanding of each student must be first obtained before any 
effective guidance can take place, for, as one professor recently said in 
class, "Oounseling without information is 'quackery,'" The school guidance 
counselor should soon become aware that the student information he needs, 
if effective counseling is to take place, can be classified into certain 
general areas • The methods the couns elor uses to obtain the information 
should of necessity be varied in order to obtain as accurate an understanding 
of each student as possible. Certain student information can be collected 
through the use of interviews and observations, while other information can 
be best collected through the use of objective psychological tests and 
inventories. 
The selection of tests for collecting student information often 
becomes a real problem because of the great number of tests presently 
available. Certain standards should be taken into consideration when 
2. 
evaluating the various tests. The organizing of any testing program in 
guidance should take into consideration the needs of the specific school. 
The intent of the writer is to discuss the student information 
needed for counseling, the general value of psychological test information, 
and some tests that could be used in a guidance program. The point of 
view taken by the writer is that of a beginning high school counselor. 
3. 
II. STUDENT INFORMATION NEEDED FOR COUNSELING 
One of the most important jobs of the school counselor is to obtain 
information about the students with whom he is or will be working. Very 
little real counseling can take place without a rather complete knowledge 
of the background of each student. "To attempt to guide the development of 
the pupil without an intimate knowledge of his background and sum total of 
1 his experiences is to attempt the impossible. " 
In order to obtain a complete picture of the student, the counselor 
needs several different kinds of information. The more varied the informa-
4. 
tion in terms of areas and sources, the more likely the counselor will be to 
2 
obtain a true picture of each student. 
This student information can be obtained from observations of the 
student's behavior and a study of the student's characteristics and environ-
ment. 3 The counselor can better understand each student if he has a knowl-
edge of the student's behavior, past and present; the reasons for the student's 
behavior should be clearer to the counselor if he also has knowledge of the 
1Roy DeVerl Willey and Dean C. Andrew, Modern Methods and Techniques in 
Guidance (New York: Harper and Brothers, 1955), p. 115, quoting William C. 
Reavis and Charles H, ~udd, The Teacher and Educational Administration 
(Boston: Houghton, Mi1lin Company, 1942), p. 34. 
2Leslie L. Chisholm, Guiding Youth in the Secondary School (New York: 
American Book Company, 1945), p. 212. 
3clifford P. Froehlich and Kenneth B. Hoyt, Guidance Testing (Chicago: 
Science Research Associates, Inc., 1959), pp. 2-3. 
student's characteristics and environment, for they are the factors which 
determine all behavior. 
General agreement exists among counselors as to the types of 
student information needed in counseling. Darley has categorized this 
information into the following types or areas: "(1) general academic ability, 
· (2) past achievement, (3) aptitudes, (4) interests, (5) personality adjust-
ments, (6) physical well-being, (7) family background, and (8) world of 
4 
work." 
The remainder of this Chapter will be devoted to a discussion of 
the counselor's need for student information in each general area. 
Capacity for Learning 
The counselor needs to know certain information concerning a 
student before counseling, for if the counselor is to determine whether the 
student is working up to capacity, he must be able to determine the student's 
academic ability. The most accurate way of determining his ability is 
through the use of mental tests as a basis for the counselor to make an 
inference as to the student's mental ability and how much he can learn in 
school. 5 This mental ability information is needed by the counselor in 
4John G. Darley, Testing and Counseling in the High-School Guidance 
Program (Chicago, Atlanta: Science Research Associates, Inc., 1943), 
~P· 35-39. 
E. L. Tolbert, Introduction to Counseling (New York: McGraw-Hill Book 
Company, Inc., 1959), p. 105. 
5. 
order to predict the student's chances of success in his vocational and 
6 
educational pursuits. 
Academic Achievements 
For effective guidance the counselor should have a record of the 
student's past academic grades, because this past record is a good indica-
tion of future grades. It is important to see in this past record the strong 
and weak points of the student in order to counsel his selection of courses 
of study. This information is not only helpful to the counselor in assessing 
the past success of the student, but is also valuable to the student in 
determining his prospects for success in his chosen vocation. 7 
Aptitudes 
As "aptitude is a present condition which is indicative of an 
individual's potentialities for the future", the counselor should learn the 
student's aptitudes which would aid the student in choosing his academic 
8 
and vocational subjects. The counselor needs to know what special 
aptitudes, if any, the student has so that he may counsel the student in 
choosing a vocation where his greatest potentials would be realized, or 
61eona E. Tyler, The Work of the Counselor (New York: Appleton-Century-
Crofts , Inc • , 19 5 3}, p. 12 0. 
7Lester D. Crow and Alice Crow, An Introduction to Guidance (New York: 
American Book Company, 1951), pp. 124-125. 
8Ibid., p. 123, quoting Arthur E. Traxler, Techniques of Guidance (New 
York: Harper and Brothers, 1945), p. 42. 
6. 
to make the student aware of his lack of special aptitude for a chosen 
. 9 
vocation. 
Interests 
The counselor needs to know what interest the student possesses 
in order to determine if the student has interest in his chosen vocation, for 
without·interest the student could very well be doomed to failure or at least 
discontent. lO Inasmuch as the interests of high school students change from 
year to year, the counselor should be alert to reassess student interests at 
. l 11 proper interva s • 
Personality Adjustment 
Information concerning the social, personal and emotional adjust-
12 
ment of the student should be of vital concern to the counselor. This 
information should aid the counselor in identifying maladjusted individuals 
and determining whether the student's personality is suitable for his chosen 
. 13 
vocation. 
9 Darley, p. 38. 
lOJane Warters, Techniques of Counseling (New York: McGraw-Hill Book 
Company, Inc .. , 1954), pp. 57-60. 
11 Henry Clay Lindgren, Educational Psychology in the Classroom (New York: 
John Wiley and Sons, Inc., 1956), p. 402; James L. Mursell, Psychological 
Testing (New York: Longmans, Green and Company, 1947), p. 254. 
12willey and Andrew, p. 121. 
13 2 Darley, p. 1 1. 
7. 
Health 
A total picture of the student's physical health is important as it 
can frequently give valuable information concerning adjustment problems. 
The counselor should be aware of any serious health problems of the student 
14 
that might affect his educational and vocational plans. 
Home Background 
The home environment is a vital factor influencing student behavior, 
for any home-centered problems are likely to be reflected in the learning and 
social activities of the student. 15 
Aspirations 
The counselor must have an overall understanding of the student's 
goals in order to assist the student in attaining these objectives, or to 
direct him toward goals that are more in line with his true interests and 
b 'l' . 16 a i ities. 
The counselor cannot effectively assist the student in developing 
his potentials to the optimum without a complete picture of the student 
which can only be obtained from adequate student information in all of the 
above general areas •17 
14Froehlich and Hoyt, pp. 422-426. 
8. 
15Henry B. McDaniel, Guidance in the Modern School {New York: The Dryden 
Press, 1956), pp. 88-91. 
l 6Willey and Andrew, p. 12 2 • 
17 G. Wagner and M. Sanborn, "What Schools Are Doing in Developing 
Guidance Programs," Education, LXXVIII (February, 1958), 367-370. 
III. METHODS OF OBTAINING STUDENT INFORMATION 
The counselor must obtain certain information about the students 
before profitable counseling can take place. In order for the counselor to 
obtain an accurate comprehensive picture of each student, the information 
should come from a variety of sources and be secured through a number of 
methods. 1 Such information may be objective in character, may be sub-
jective, or it may be a combination of both. 2 
Couns elors generally agree that the methods of obtaining the 
necessary student information would include the following: 3 
Observation 
One of the common methods of obtaining student information is 
primarily through observations by the teachers and counselor. These obser-
vations of the student would include his behavior in class and elsewhere 
around the school and the counselor's impressions obtained in interviews 
with the student. Other observations might be obtained from persons who 
come in contact with the student outside school, e.g. , employers, parents, 
doctor. 4 
lchisholm, p. 212. 
2Anna Y. Reed, Guidance and Personnel Services in Education (Ithaca, New 
York: Cornell University Press, 1944), p. 152. 
3Ibid., pp. 149-203; Crow and Crow, pp. 106-126; Chisholm, pp. 212-232. 
4Ibid. I p. 151. 
9. 
Psychological Tests 
The use of psychological tests as a method of obtaining student 
information is becoming more prevalent as these testing devices become 
more reliable and valid. 5 There are tests available in scholastic ability, 
aptitudes, and scholastic achievement which are excellent methods of 
obtaining information as to the potential abilities of the individual student. 6 
Inventories and Questionnaires 
Another method of obtaining student information is the use of 
personal adjustment questionnaires, interest inventories, and personal 
data blanks. This method provides additional information necessary in 
counseling the student in his choice of vocation and advising the student 
of his personal adjustment problems. 7 Such inventories and questionnaires 
supply needed information as to the student's background, health, special 
i t d . t' 8 n erests, an as pira ions • 
Other Methods of Securing Information 
Various other methods can, and in some cases should be used to 
secure student information. If the situation warrants additional or clarifying 
5Chisholm, pp. 213-214. 
6crow and Crow, p. 120. 
7 L. S. Feldt, "Role of Testing in Guidance, " Education Forum, XXIII (March, 
1959) I 293-301. 
8Chisholm, pp. 220-223. 
10. 
11. 
information, the counselor may conduct a case study. 9 The counselor may 
also use student autobiographical sketches as a means of providing additional 
insight into student problems. 1 O 
Relative Value of Subjective and Objective Information 
The subjective approach consists primarily of information obtained 
from the student's teachers, information from the student himself, and from 
the home. Since subjective information is only human judgments based on 
general impressions , there is great chance for error. 
Even the reliability of student information obtained from teachers 
may be questioned. A study was made involving 27 teachers in five different 
eastern high schools. An adequate sampling of students was made. A ques-
tionnaire was used to obtain information about students in the eight general 
areas used in counseling. Teachers were asked to fill in the questionnaire 
on each sample student from their own classes, and answers to the ques-
tionnaires were obtained from each student. The findings of the study were 
summarized as follows: 
Of the 49, 241 items of information collected, the teachers knew 
11, 29 5 or 22. 9 per cent. They knew 50 per cent of the facts 
relative to the physical status and health of their students and 
78. 9 per cent of the facts relative to their general ability to 
learn; but in no other areas did they know as many as 30 per 
cent of the facts. In four areas, teacher knowledge of the 
9warters, p. 263. 
10crow and Crow, p. 116. 
characteristics of their students was less than 17 per cent 
accurate. I! 
This study, though conducted in the late 1930's, is no doubt still repre-
sentative of the situation today. It does point out the fact that subjective 
evaluations, even from sincere and well-meaning individuals, are often 
filled with errors. 
The objective approach of obtaining student information makes use 
of various psychological tests. These tests do not necessarily remove the 
opportunity for error, but they can provide a more reliable source of informa-
tion concerning the student. 
The problem for the couns elor is in obtaining and providing for the 
student the most accurate information possible to meet the individual needs 
of the student. In regard to this needed information, "the more closely that 
information follows the techniques of scientific method which is the primary 
value of tests-the more accurate it will be. 1112 Feldt points out that "few 
sources surpass standardized tests in efficiency, economy, reliability, 
validity, and comparability of data from student to student. 1113 Therefore, 
the desirability of tests for providing the counselor with student information 
becomes apparent. In the counselor's search for accurate information about 
students, he should use as many sources as time will permit in his attempt 
to obtain a true picture of the student. 
llFroehlich and Hoyt, pp. 9-10, quoting Harry L. Baker, "High School 
Teachers 1 Knowledge of Their Pupils, 11 School Review, XXXVI, No. 3 (March, 
1938), pp. 175-190. 
12narley, p. 35. 
13Education Forum, XXIII, 293-301. 
12. 
It should be noted that even tests are not infallible. And whether 
tests contribute to the total counseling picture in a positive or negative way 
depends on the ability of the counselor to interpret and to make use of the 
test results. 14 
This does not mean to say that test results should be relied on to 
the exclusion of subjective evaluations of the student. The subjective infer-
mation is of considerable value to the counselor not in itself alone, but as 
additional information to be considered with that from other sources. The 
mere fact that the information is subjective should cause the counselor to 
accept it with a certain amount of reservation; the counselor should not, 
however, entirely discount its value in adding to the total picture. 15 It 
should be emphasized that all sources of information, whether objective or 
subjective, should be taken into consideration when the counselor is study-
ing the student, for often a counselor may make an error in his diagnosis 
because of too little information. Every experience of the student-academic 
or non-academic-may provide valuable insight into what he is, will be, or 
16 
wants to be. 
13. 
14Paul Mac Minn, "A Few Basic Facts About Tests," School IJfe (May, 1959), 
pp. 4-5. 
15Reed, p, 153. 
16reldt, Education Forum, XXIII, 293-301. 
N. TEST SELECTION CRITERIA 
The need for tests to supplement the information obtained from 
various other sources has been indicated in the previous Chapters. The 
counselor is now confronted with the problem of choosing tests that will 
provide much of the student information needed in counseling. What 
standards should the counselor use in the selection of tests? These four 
criteria should be considered before selecting any test:. (1) reliability, 
(2) validity, (3) norms, and (4) practicality. 1 
Reliability 
If a test is to be considered reliable, an individual or group taking 
the test must consistently obtain the same approximate test results. The 
degree of relationship between two sets of scores is expressed as a corre-
lation coefficient which may range from +1.00 through zero to -1.00. A 
correlation of +l. 00 indicates a perfect positive relationship; i. e., the per-
son who scores highest on one test also scores highest on the second test 
and so on through the group with each individual maintaining the same rank 
order in both tests. A correlation of -1. 00 indicates a perfect negative 
relationship; i.e. , the person highest on one test is lowest on the other, and 
1 Froehlich and Hoyt, p. 8 7 • 
14. 
so on through the whole group .. A zero correlation signifies a complete lack 
of relationship-nothing more than chance. 
The reliability of a test is indicated by a correlation coefficient. 
Before the counselor adopts a particular test, he should be sure that its 
reliability coefficient is at least .. 8 0. 2 In view of the great number of 
psychological tests available with higher coefficients, it would be more 
advisable to use tests with coefficients nearer • 9 0. 3 
Validity 
One of the most important questions that should be asked by the 
counselor about any test concerns its validity. 4 A test has validity if it 
measures what it purports to measure. The validity of a test is determined 
by comparing test performance with a criterion performance. 5 For example, 
an intelligence test has validity if those who score high on the test tend to 
get high grades, and those who score low on the test tend to get low grades 
in school. The degree to which the test measures what it says it measures 
is expressed in the form of correlation coefficients. For the counselor's use 
validity coefficients should be "within the range of .35 to .60, preferably 
2Ibid 
3rrederick J. McDonald, Educational Psychology (San Francisco: Wadsworth 
Publishing Company, Inc., 1959), p. 613, quoting A. Anastasi, Differential 
Psychology (New York: The Macmillan Company, 1954), Chapter 5. 
4A. Anastasi, Differential Psychology {New York: The Macmillan Company, 
1958L p. 17. 
5McDonald, p .. 556. 
15. 
near the upper end of this range .. 116 Warters states that "the minimum 
acceptable validity coefficient is generally set at .45 for a test to be used 
in guidance. 11 7 
Norms 
Norms are standards used to evaluate test results, and they indi-
cate the performance of a sample group of students of similar age and sex 
with differing backgrounds. Norms do not represent ideal performance or 
what the student ought to do; they represent only the actual performance 
of a specified group of students. 8 Before adopting a test, the counselor 
should be certain that the test norms were established on a group of students 
similar to the group he plans to test,. Obviously, the norms of a particular 
test would be of little value to the counselor if the norm group differed 
markedly from his group. 
Practicality 
In deciding what tests to adopt, the counselor should seek tests 
that are practical from various aspects. The counselor should consider the 
time needed for administering, scoring, and interpreting the test, as well 
as the cost of the test booklets and answer sheets. One of the more 
6Froehlich and Hoyt, p. 8 7. 
7p. 31. 
8McDonald, p. 612. 
16. 
desirable features a counselor should seek is the time needed in giving the 
test; he should adopt tests that can be completed in a relatively short time 
(one or two class periods) or can be given in parts from time to time without 
affecting the degree of accuracy. 9 
What other criteria might be used for evaluating each test? The 
reliability, the validity, the norms, and the practicality are the most impor-
tant factors to be considered; another criterion which may be used to evaluate 
a test would be its frequency of use by other guidance personnei. 10 
9Froehlich and Hoyt, p. 87. 
lOwilley and Andrew, pp. 159-161. 
17. 
V. TESTS AND MEASUREMENTS 
In couns eling there are certain general areas in which information 
is necessary as stated in Chapter II, and which can best be obtained through 
the use of tests. The next problem for the counselor is to determine what 
tests are available in the different areas and to evaluate them. Obviously, 
the final selection of a test should be based on how well the test meets the 
needs of the couns elor' s particular situation. 
Since a large number of psychological measurements are available 
for high school use, this paper will not attempt to discuss all of these tests, 
but it will point out the need for tests in guidance, their uses, and some of 
the types that are available. 
Mental Ability Tests 
Most of the judgments made by counselors involve in some way the 
student's academic ability. The most accurate source of this information 
would be tests of mental ability. Several tests are available which can pro-
vide the information needed in counselingi the following five are presently 
popular: 
California Test of Mental Maturity, 1957 Edition; 
The Ohio State University Psychological Test; 
The Otis Self-Administering Tests of Mental Ability; 
Kuhlmann-Anderson Intelligence Test (Standard Edition); 
School and College Ability Tests. 1 
1Froehlich and Hoyt, pp. 109-111. 
18. 
An adequate mental testing program would require a mental-test 
rating for all students. Group testing would be satisfactory except in some 
cases where there is some reason for questioning the results of such tests. 
In this situation the counselor may wish to give a reading ability test, a 
mental test that has no time limit, or an individual test such as the Stanford-
Binet or Wechsler-Bellevue Intelligence Test. 
Achievement Tests 
A second type of test used in counseling is the achievement test. 
In referring to the value of achievement tests for the counselor, Tyler has 
this to say: "Their importance lies in what they can tell the client about his 
prospects for success in different fields of specialization. 112 
The counselor, as well as others, frequently makes predictions of 
the future success of an individual in a particular vocational area based on 
his past success in that area. In this respect the counselor can make use 
19. 
of achievement test information of students coming in from other school levels 
within the system or from other schools outside the system to help determine 
the course of study for those students entering his school. 
Counselors may also make use of achievement tests along with 
school grades to determine whether the student achieved to his level of 
ability. The need to supplement teachers' grades with achievement test 
results should be apparent because of the possible bias or error. Another 
2 p. 122. 
use of the achievement test is to assign the students to particular groups in 
those schools where ability grouping exists. 
The following achievement tests are among the best available: 
California Achievement Tests, W, X, Y, Z Series - 1957 Edition; 
Cooperative Achievement Tests; · 
Metropolitan Achievement Tests (Forms R, S, T, U or V); 
Iowa Tests of Educational Development. 3 
Special Aptitude Tests 
One of the criticisms of achievement tests is that "they measure 
learned skills, not native capacities. 114 ·Aptitude tests, however, could be 
used by the counselor to predict future success rather than measuring what 
the student has learned or achieved. The aptitude tests attempt to test the 
native capacities of an individual, and as such they are another important 
evaluating tool for the counselor. 
Two different types of aptitude tests are currently available. The 
first aptitude tests were made to test specific aptitudes, such as clerical, 
mechanical, and musical. Later a second type of aptitude test, known as 
the "multifactor aptitude test 11 , was developed to measure aptitude in a num-
ber of areas. The multifactor aptitude tests seem to have as their greatest 
advantage the fact that they point out to the counselor in one test battery 
the aptitudes the student has in a number of areas. 5 
3Froehlich and Hoyt, pp. 15 3-15 5 • 
4 Tyler, p. 124. 
5Froehlich and Hoyt, p. 116. 
20. 
21. 
The multifactor type of aptitude test has a great potential in voca-
tional counseling which it has been developed to the extent that the counselor 
can accurately measure all of the aptitudes of a person and when the 
counselor learns from research what aptitudes are necessary for success in 
all vocational areas. 6 A number of multifactor tests are available, but the 
two having the greatest value to the counselor because of the research that 
has been done on them are the Differential Aptitude Tests and General Apti-
tude Test Battery. 7 It should be noted that the use of the General Aptitude 
Test Battery is generally restricted to the U.. S. Employment Servicei however, 
in some cases this battery of tests can be obtained for use in high schools. 
The Flanagan Aptitude Classification Test is a relatively new 
differential battery of tests devised for purposes of vocational guidance in 
high school and above. The original battery has been expanded from 14 to 
19 job element tests. 8 The counselor should not overlook this particular 
battery because it seems to be comparable to some of the better established 
tests in this particular area of testing. 
In the area of special aptitude tests, several tests are available. 
However, limitations exist in the use of these tests. These limitations are 
summarized in the following: 
6Robert L. Thorndike and Elizabeth Hagen, Measurement and Evaluation in 
Psychology and Education (New York: John Wiley and Sons, Inc., 1955), 
~P· 256-260. 
Froehlich and Hoyt, p. 12 0. 
BJohn C. Flanagan, Flanagan Aptitude Classification Tests Technical Report, 
lst Edition, Chicago: Science Research Associates, Fall, 1959. 
It is easier to predict failure than success. Success requires at 
least a minimum of a wide variety of aptitudes. Even the presence 
of all of these aptitudes can be offset by lack of motivation, social 
pressure or a host of other factors. Probable failure can be pre-
dicted if we can isolate a single major deficiency. This same 
principle is true for tests of scholastic aptitudes also. A genius 
may or may not succeed in college, but it is also certain that a 
moron never will. 9 
A number of special aptitude tests are in use by counselors today. 
Among these are the Minnesota Clerical Test, Test of Mechanical Compre-
hension, the Seashore Tests of Musical Talent, the Meier Art Test, the 
Revised Minnesota Paper Form Board, and The Purdue Pegboard. 1 O 
Interest Inventories 
Success in an occupation certainly depends upon more than one's 
ability; it depends on one's interest in many different ways. Therefore, 
aptitude tests are often supplemented by interest inventories. 
The student's interests aie determined by a series of like-dislike 
responses to questions in the test. The student1s likes-dislikes are then 
compared with those of successful individuals in the various occupational 
groups. If there is a high positive correlation, the counselor can conclude 
that the student would be relatively happy in a particular occupation.11 
In regard to the interpretation of interest test results, it should be 
9Proehlich and Hoyt, p. 12 5, quoting Clifford P. Froehlich and Arthur L. 
Benson, Guidance Testing (Chicago: Science Research Associates, 1948), 
p. 76. 
10 ; Ibid. I pp. 124-136. 
llThorndike and Hagen, p. 381. 
22. 
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pointed out that the beginning counselor should be extremely careful in his 
interpretation of the test results as the accuracy of such tests is questionable 
to the extent that the interest claimed by the student does not always corres-
pond with the interest indicated by test results. It is further stated that for 
the reason stated above, the counselor should supplement interest test 
results with observations of the student's behavior and with the student's 
interests as expressed in the counseling interview. 12 From this composite 
of information the counselor should be better able to assist the student in 
identifying his real interests. 
Another factor which should cause counselors to accept interest test 
results with reservation is the fact that student interests change. In grades 
nine through twelve, about 50% of the students change their stated occupational 
goal from year to year; only 25% have the same stated occupational goal from 
the ninth grade through the twelfth grade. 13 But another view is that interest 
test results from the tenth grade on are of considerable value to the counselor 
because by that age, the student's interest patterns are becoming fairly well 
established. 14 
This fluctuation of student interest poses a real problem for the 
counselor when he is attempting to help the student plan his program of study 
for high school. Obviously, though, the couns elor can only work with the 
12warters, p. 60. 
13rroehlich and Hoyt, p. 179. 
14Willey and Andrew, pp. 246-247. 
stated, the observed, and the measured interest information that is available 
at the given time. Because student interests and goals often change during 
high school, it would seem wise for the counselor in some way to involve 
both the student and the parents in the planning of the student's course of 
study in high school. 
A number of interest inventories are available, but the following are 
the most widely used: 
Kuder Preference Record - Vocational; 
Kuder Preference Record - Occupational; 
Kuder Preference Record - Personal; 
Strong' s Vocational Interest Blank for Men (Revised); 
Strong' s Vocational Interest Blank for Women (Form W) .1 s 
These interest inventories are used for the most part by counselors for the 
following purposes: 
1. Response to a request of a counselee that he be tested; 
2. To supplement claimed and observed interests of counselee; 
3. To provide vital material for interviewing which may yield 
other data; 
4. To compare the interests of the couns elee with interests of 
others in a given occupation; 
5. To compare interests with ability and aptitude; 
6. To stimulate discussion leading to accurate self-concept; 
7. To stimulate group discussion leading to group guidance; 
8. To determine special interests of a counselee as compared 
to other interest .16 
Personal Adjustment Tests 
An important aspect of guidance is the use of personal adjustment 
15Froehlich and Hoyt, pp. 194-199. 
l 6Willey and Andrew, p. 2 5 3. 
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tests to help students solve some of their personal problems. Personality 
tests should be used by the counselor to "(1) help the student discover the 
suitability of his personality makeup for his vocational and educational 
choices; (2) identify students whose personal adjustment is interfering with 
the development of their potentialities. nl 7 
Personality tests are defined as: 
Self-rating questionnaires which deal not only with overt 
behavior (e.g., insisting on having one•s own way, emotional 
expression, sympathetic acts) but also with the person's own 
feelings about himself and his environment, resulting from 
introspection (e.g., liking to be alone and living introvert1y8 
need for praise, repression of desires, caution and worry). 
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Personality tests attempt to measure the adjustment or maladjustment 
of the individual in terms of the general standards of society. 19 The test 
results should be used to identify the student's problems for the counselor 
and for the student. In this respect the counselor is fulfilling his major goal 
of helping the student gain insight into his problems. Some of the typical 
problems involve vocational choices, curriculum choices, peer acceptance, 
heterosexual matters, moral and religious matters, and family problems. 
It should be noted that there is a great deal of skepticism on the part 
of guidance personnel concerning the validity of personality tests. 20 Never-
theless, personality tests do provide another source of information to augment 
17Froehlich and Hoyt, p. 202. 
18Frank S. Freeman, Theory and Practice of Psychological Testing (New York: 
Henry Holt and Company, 1955), p. 466. 
19willey and Andrew, p. 259. 
20Lee J. Cronbach, Essentials of Psychological Testing (New York: Harper 
and Brothers, 1949), p. 335. 
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other information in this area. In this respect the counselor should always 
keep in mind that there are very few items of information in guidance concerning 
the student that are definite. For this reason the counselor should draw on as 
many sources of information as possible, and as time will permit, to reduce 
the possibility of error. 
Various personality tests are available, each of which attempts to 
measure certain types of personalities. The various tests can be divided into 
these four groups: 
1. 
2. 
3. 
4. 
Those that assess specific traits (e.g., as.cendance, con-
servatism, self-confidence); 
Those that evaluate adjustment to several aspects of the 
environment (e.g., home, school, community); 
Those that classify into clinical groups (e.g., paranoiac, 
psychopathic personality); 
Those that screen subjects into two or three proups (e.g., 
psychosomatic disorders versus normal). 2 
Or they can be divided into the two broad groups of (1) those which seek to 
determine the maladjustments that are present, and (2) those which seek to 
measure the traits that are present without attempting to classify them in 
terms of seriousness of maladjustment. 22 
Numerous personality tests are available for the high school 
counselor's use. Some of the more popular tests are the California Test of 
Personality, the California Psychological Inventory, the Kuder Preference 
Record - Personal, and the Minnesota Multiphasic Personality Inventory. 
21 Freeman, p. 467. 
22stanley S. Marzolf, Psychological Diagnosis and Counseling in the Schools 
(New York: Henry Holt and Company, 1956), p. 269. 
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Two problem check lists, also worthy of mention because of their usefulness 
to the counselor in discovering the problems which are disturbing the students, 
are the Mooney Problem Check List and the SRA Youth Inventory. 2 3 
Socioeconomic Measures 
In order for the counselor to obtain a complete picture of the student, 
he must obtain information on the socioeconomic background of the student. 
The home is certainly an important factor influencing the behavior and the 
success of the student in school. Some of the important factors to be con-
sidered in appraising the home environment are the occupational and educa-
tional level of the parents, brothers, and sisters, the number of brothers and 
sisters, and the student's place within the group, the hobbies and reading 
interest of the family, the student's work, and the attitudes of the parents 
toward the student and school. 
The gathering of this information may be done either by home visits, 
personal data questionnaires, or socio economic measuring instruments. Some 
counselors may wish to use more than one of these methods, but most likely 
the personal data questionnaires and/or the socioeconomic measuring instru-
ments will be used by the counselor in preference to the home visits because 
of the time involved. 
The following socioeconomic measuring instruments are presently 
2 3Froehlich and Hoyt, pp. 215-219 • 
available for high school use: 
The American Home Scalei 
The Sims SCI Occupational Rating Scale; 
The Social Status Scale, 1952 Revision. 24 
The most frequently used method of obtaining information on the 
socioeconomic background of the student is the personal data questionnaire. 
The counselor may either purchase the questionnaires or construct them 
himself. Practically all of the commercially published personal data 
materials are without validity data to indicate them to be superior to those 
constructed by local school counselors.25 It seems then that the local 
school counselor could justify constructing his own questionnaire. One 
advantage of the counselor-constructed questionnaire over the purchased-
questionnaire is that it may be designed to meet the needs of the counselor1 s 
particular student body. Cumulative records may be thought by some 
counselors to provide the same student information as the personal data 
questionnaire, but this assumption is erroneous in that the cumulative folder 
provides only a record of the past and not the present, as does the question-
naire. 
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In constructing the personal data questionnaire, the counselor should 
include items to elicit answers that are useful in studying the student, both 
on an individual and a normative basis. The items used in the questionnaire 
24oscar K. Buros (ed.), The Fifth Mental Measurements Yearbook (Highland 
Park, New Jersey: Gryphon Press, 1959), pp. 661-662. 
25Froehlich and Hoyt, p. 321. 
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may be either of the specific answer type or the open-end type, or a combina-
tion of both types. Another important factor to consider when constructing 
such a questionnaire is that it be appropriate for the grade level with which 
it is to be used, and the questionnaire should also be short enough that it 
can be completed by the student in a regular class period. 
Health Information 
The important role that health plays in affecting the behavior of the 
student makes it imperative that the counselor know the basic health status of 
each student with whom he is working. The counselor should observe the 
relationship of the student's health with the student's classroom work, his 
extracurricular activities, and his vocational choice. Good health is a deter-
minate of normal social development., 26 If the student feels he is inferior to 
those of his peer group, he is likely to exhibit withdrawn tendencies of 
behavior. If such situations are not apparent to the counselor, they could 
lead to serious mental health problems for the student. 
Four general areas in which health information should be sought for 
every student are (1) the health history of the student, (2) the present health 
of the student, (3) the student's health knowledge and his attitudes toward 
his own condition, and (4) information concerning the emotional and mental 
adjustment of the student. 27 
26Willey and Andrew, p. 130. 
27Ibid. I pp. 132-133. 
The gathering of health information about the student should involve 
a number of people-the teachers, the administrators, the counselor, and the 
medical personnel of the school and community. We shall only be concerned 
here with the responsibilities of the counselor. 
The counselor' s responsibility in the gathering of health information, 
because of his lack of medical knowledge, should be that of detecting, by 
observations, interviews, and adjustment tests, signs or symptoms of students 
with physical and mental health problems. and to call them to the attention of 
the proper people. 28 Some of the mental adjustment problems can be taken 
care of by the counselor, but obviously the more serious cases should be 
referred to those people who are more qualified to handle them. 
Perhaps the most frequent duty of the counselor in dealing with 
student health problems is helping the student adjust his educational and 
vocational plans to his health status. This in turn may require that the 
counselor help the student adjust and accept psychologically the new plans 
for his future. 
The importance of the method of recording and filing student health 
information is not to be denied, but it is beyond the scope of this paper. It 
should be noted, however, that the records should be readily accessible to 
the counselor so that they may be studied prior to any counseling interview 
with the student. 
28narley, p. 157. 
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Any group or individual responsible for selecting tests for a guidance 
program will find that test evaluation is somewhat time consuming in view of 
the great number of tests available. But the time required would be time well 
spent. 
As a result of the widespread interest in guidance, new tests are 
appearing in tremendous numbers each year. It would be practically impossible 
for the counselor to keep informed of all new tests, but he should try to gain 
knowledge of such new tests through his reading of test literature and textbooks. 
VI. TESTING PROGRAMS 
Schools vary so greatly in location, size, and objectives that it 
would be impossible to formulate a testing program suitable for all schools. 
But one of the basic criteria which one should keep in mind in arriving at 
a suitable program is that it meets the individual needs of each student of 
the specific school. 1 
The counselor's adoption of a number of tests just for the sake of 
being able to tell the administrators and the public that he has a broad 
comprehensive testing program is not a very enlightened approach. Before 
the adoption of any test, the counselor should ask himself these questions: 
(1) How will this test contribute to the objectives of the school? (2) What 
information is needed about the student that cannot be obtained without 
tests? (3) Where can this test information be used to help each individual 
student ? 2 
A testing program, if it is adequate, should provide information 
which will indicate what the individual knows, what he can do, and what 
he is like as a person. 3 A minimum testing program may be started by the 
1 C. H. Miller, "Guidance and Programs of Testing, " School IJ.fe, XLII 
September, 1959}, 18-20. 
2Janet A. Kelly, "Use of Tests in the Counseling Program of the Small 
Secondary School," Education Digest, XXIII (October, 1957), 41-43. 
3McDaniel, p. 187. 
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counselor with only a scholastic ability test and an interest test. This 
can be done provided the counselor is willing to take the time necessary to 
compile the achievement results of each student from their school grades. 4 
33. 
Guidance personnel generally agree that the minimum testing program 
should include three kinds of tests: achievement, scholastic ability, and 
interest. 5 The following is a suggested minimum testing program for a four-
year high school: 
Grade 
Ninth 
Ninth 
Ninth 
Eleventh 
Twelfth 
Time of Administration 
Beginning of year 
Beginning of year 
End of year 
End of year 
End of year 
Type of Test 
Interest Test 
Mental Ability 
Achievement Tests 
Interest Test 
Achievement Tests 6 
When adopting a testing program, the counselor should keep in 
mind the state's standards for a minimum guidance testing program which 
would qualify for financial assistance. In Illinois the minimum state-approved 
testing program in high schools for grades nine through twelve would include: 
1.. A test of academic ability in TWO of the grades 9-12; 
2. An achievement test or an achievement test battery in 
TWO of the grades 9-12.7 
No particular tests are recommended for use in the school's guidance program, 
but the Superintendent of Public Instruction does provide a list of tests that 
are acceptable for reimbursement funds. 
4Darley, pp. 137-138. 
SFroehlich and Hoyt, pp. 93-94. 
6Willey and Andrew, p. 16 7. 
7 Letter from Hon. George T. Wilkins, Superintendent of Public Instruction of 
the State of Illinois, Springfield, Illinois, April 3, 1961. 
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The conscientious counselor should not be content with a minimum 
testing program. The optimum program is one in which tests are used wherever 
and whenever they are needed to obtain objective information concerning the 
students in the school. 8 
From what has been said earlier in this Chapter, it is obvious that 
there is no ideal testing program which will fit the needs of all schools, but 
Thorndike and Hagen have listed in order of priority those tests that they feel 
should be included in the high school testing program. They include a 
scholastic aptitude test, a reading test, tests of special aptitudes, interests, 
achievement tests in content areas, prognostic tests and personal adjustment 
inventories. 9 The high priority placed on a reading test is justified by the 
fact that the need for rapid comprehensive reading skill becomes even more 
desirable as the student advances in the levels of education. However, 
little is to be gained by such a test if the school does not have a means of 
providing remedial services. 1 O 
Traxler agrees that the importance of a reading test in the total 
testing program is second only to that of an intelligence test. His reason-
ing for this is that the student's lack of reading ability could affect his 
personal adjustment and his mental test scores, 11 
Bw. N. Durost, "What Constitutes a Minimal School Testing Program," 
Education Digest, XIII (November, 19 57), 48-52. 
9pp. 436-438. 
lOJbid. 
11 Arthur E. Traxler, Techniques of Guidance (New York: Harper and Brothers, 
1957), pp. 156-157. 
It cannot be overemphasized that there is no ideal testing program 
which can be used by all schools, for the purpose of any guidance testing 
program should be to meet the individual needs of the students in the particu-
lar school involved. Each school must formulate a testing program consistent 
with its own objectives to supply the counselor and student with information 
as to "where the student has been and where he is going. 1112 
121. w. Cox and H. s. Shearouse, "What is Effective Guidance Program in 
Senior High, 11 National Association of Secondary School Principals Bulletin, 
XLII (April, 1958), 173-176. 
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VII. CONCLUSION 
The primary role of education and guidance is to prepare each 
student in such a way that he will be an effective citizen, consistent with 
the ideal of our society-fostering and perpetuating the "American way of 
life. 11 In order for the counselor to accomplish this goal, he must obtain 
as thorough an understanding of each student as time will permit, relating 
these facts to the individual in such a manner that he will ultimately 
FORMULATE FOR HIMSELF his educational, vocational, and social plans 
for the future. 
The need for student information in the sequence of events is 
obvious, for without it effective counseling could not occur. Whether the 
information is collected through interviews and observations or objective 
psychological tests makes little difference as long as it is accurate. But 
the necessity of valid information should be apparent. It is for this reason 
that the counselor should, in many instances, turn to objective tests, but 
even these are. not infallible. If there is reason to suspect error, the 
counselor should seek additional information. 
The question of which test or tests to select in order to obtain the 
desired student information poses a real problem for some counselors because 
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of the great number of tests presently available. But the basic question to 
consider is-does the test meet the needs of the specific school ? In con-
nection with this, the counselor should determine the reliability, the 
validity, the norms, and the practicality of the test in question. 
In answer to the question-what constitutes an ideal guidance 
testing program-one can only say that it is impossible to set up an ideal 
testing program for all schools because the schools differ so greatly in 
size, location, and objectives. The needs of the individual school must 
be considered, and a testing program adopted which will fill those needs. 
A minimum guidance testing program should include tests in three 
areas: (1) mental ability, (2) academic achievement, and (3) interests. 
The counselor should add tests in other areas as he sees the need, and 
has the time and money available. 
A number of books are available on guidance testing, but most 
beginning couns elors, and especially those initiating guidance programs, 
should find Froehlich and Hoyt's book, Guidance Testing (Chicago: Science 
Research Associates, Inc., 1959), and the reviews in Oscar K. Buros's 
most recent Mental Measurements Yearbook very helpful in evaluating 
psychological tests. If a counselor in Illinois has need for additional 
information in selecting tests, he may obtain the assistance of a guidance 
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test authority by contacting the Office of the Superintendent of Public 
Instruction in Springfield. 
Some of the more widely used tests in various areas of high school 
guidance work are listed and commented on briefly in the Appendix which 
follows. The price information given was reported in Oscar K. Buros 's 
Fifth Mental Measurements Yearbook. 
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APPENDIX 
General Intelligence Tests 
California Short Form Test of Mental Maturity, 1957-S Form, 
California Test Bureau, Los Angeles. Range: Grades Kgn. -1, 
1-3, 4-8, 7-9, 9-13, 10-16 and adults. Testing time for 
secondary and advanced levels, 55-65 min. $3 .15/35 tests; 
separate answer sheets; 49 per IBM answer sheet; 79 per 
Scoreze answer sheet; 209 per hand scoring stencil. 
Tests measure scholastic aptitude. The reliability is high (about • 90); 
no validity reported. Test gives three scores: (1) verbal, (2) non-verbal, 
and (3) total I.Q. 
California Test of Mental Maturity, 1957 Edition, California Test 
Bureau, Los Angeles. Range: Same as for California Short 
Form Test of Mental Maturity. Testing time for secondary and 
advanced levels, 9 0-115 min. One form available. $ 5. 2 5/3 5 
tests. Available answer sheets and costs are comparable to 
California Short Form. 
Reliability is high (about .90). Validity correlation of 0.88 with Stanford-
Binet. Test gives eight scores: (1) memory, (2) spatial relationships, 
(3) logical reasoning, (4) numerical reasoning, (5) vocabulary, (6) total 
language factors, (7) total non-language factors, and (8) total mental 
factors. Test is adequate as an overall measure, and the separate language 
and non-language scores and the total score yield both mental ages and 
I. Q.'s. 
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Cooperative School and College Ability Tests 1 Educational Testing 
Service, Princeton, New Jersey. Testing Time: Level 3 (grades 
8-10), 70 min.; Level 2 (grades 10-12), 95 min.; Level 1 (grades 
13-14), 95 min. Alternate forms are available for each of the 
above levels. $3.95/20 tests; $1/20 IBM answer sheets; 45?/ 
scoring stencil; 40?/20 profiles. 
The test has sections which yield three scores: verbal, quantitative, and 
total. The verbal sections are designed to measure understanding of words 
and ability to read with understanding and discrimination. The mathematics 
sections are designed to measure ability to handle quantitative concepts. 
The scores can be converted into percentile ranks according to national 
norms. This instrument is a fair predictor of academic success for students 
undertaking additional schooling in grades 4 to 14; however / it is likely to 
be less accurate than previous grades in the same subject. Predictive 
validity correlations range from about 0. 5 0 to 0. 5 5 in grades 9 and 11; they 
are slightly less at the higher grade levels. The reliability is reported to be 
at least 0. 9 5 in all grades. The norms are adequate. 
Kuhlmann-Anderson Intelligence Tests - Sixth Edition (1952), Personnel 
Press, Inc., Princeton, New Jersey. Ranget Kindergarten through 
grade 12, one form. Testing time, 30-45 min. $2 .. 40/25 tests; 
$2. SO/master manual-handscored. 
Grades 9 to 12 in one booklet. Reliability coefficients range from o. 88 to 
0.95. Validity is adequate. The test yields a single overall I. Q. which 
is based on the median of the mental ages of the separate subtests. 
Administration is somewhat difficult because of the many separately timed 
subtests. Test is one of the best all-around group intelligence tests. 
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Otis Quick-Scoring Mental Ability Tests, New Edition (1954), 
World Book Co., Yonkers, New York. Range: Grades 1. 5 to 16; 
Gamma (grades 9-16), Forms EM, FM. Testing Time, 20-35 min. 
$2. 80/35 tests; $1. 25/35 IBM answer sheets; 209/machine 
scoring stencil. 
These tests are widely used. The reliability and predictive values are 
satisfactory (.92 and .56 respectively). The tests are primarily of verbal 
ability and are easy to administer and score. They yield a single overall 
I. Q .. 
Achievement Tests 
California Achievement Tests, 1957 Edition, California Test Bureau, 
Los Angeles. Range: Grades l through 14 in 5 levels; Advanced 
Battery, Grades 9-14, Forms W, X, Y. Testing time for advanced 
battery, 180-190 min. $5. 60/35 tests; $1. 40/set of machine 
scoring stencils. Scoring can either be done by hand or IBM. 
The tests are probably adequate for a survey of achievement in reading, 
language, and arithmetic for high school students,. Reliability coefficients 
for the Advanced Battery are about 0.93. Validity is satisfactory being based 
on grade placements of the group used in standardizing the tests. The tests 
have no equal for ease of administration, scoring, and recording of data. 
Cooperative General Achievement Tests, Revised Series (1956), 
Educational Testing Service, Princeton, New Jersey.. Range: Grades 
10 to 12 and college entrants. Testing time, 40-50 min. each; 
$2. 9 5/25 tests; $1/25 IBM answer sheets; 259/scoring stencil. 
Test I. Test of general proficiency in field of social studies; 
Test II. Test of general proficiency in field of natural science; 
Test III. Test of general proficiency in field of mathematics. 
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These tests attempt to measure general proficiency in each of the above 
fields. Each test has a section on vocabulary knowledge in its field, and a 
second section that attempts to measure comprehension and different aspects 
of critical thinking,. The greatest value of the test is in counseling students 
for their future course of study. The reliability is generally above 0.90. No 
validity data was reported. Percentile ranks by grades are available. 
!ow a. Every-Pupil Tests of Basic Skills , 19 5 6 Form 2 / Houghton-Mifiin 
Co., Chicago. Range: Grades 3-9, advanced {grades 6 to 9). 
Testing time, 263-325 min. in four sessions. 60?/test; $5 .40/35 
IBM answer sheets; $1. 68/IBM stencils; $3/35 MRC answer sheets; 
429/set of MRC stencils. 
The tests included are designed to measure the pupil's skill in reading, work 
and study, language, and arithmetic. The test is easy to administer and 
score. Reliability coefficients range from 0. 84 to 0. 9 6. The validity is 
satisfactory. Grade norms and percentile norms within grade are provided. 
Iowa Tests of Educational Development, 1952 and 1958 Forms, Science 
Research Associates, Chicago. Range: Grades 9 through 13. 
Testing time, 600 min. for full length version; 405 min. for class 
period version. 
This battery measures nine general education areas: understanding of basic 
social concepts; general background in the natural sciences; correctness 
and appropriateness of expression; ability to do quantitative thinking; ability 
to interpret reading materials in social studies; ability to interpret reading 
materials in the natural sciences; ability to interpret literary materials; 
42. 
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general vocabulary; and use of sources of information. The tests can either 
be rented for a fee of $1.10 each which covers the scoring and preparation of 
individual student profiles, or they can be purchased-$2/20 copies of any 
one test; $5/100 IBM answer sheets; 509/ hand and machine scoring key-
with either hand scored or machine scored answer pads. The reliability is 
about O. 91 for each of the tests. The validity is satisfactory. Percentile 
norms are available for each semester in the grade covered. This test battery 
is definitely superior as a measure for determining a student's broad educa-
tional development. 
Metropolitan Achievement Tests, World Book Co., Yonkers-on-Hudson, 
New York. Range: Grades 1 through 9. 5; Advanced, Grades 7 - 9. 5. 
Testing time, 220-240 min. 
The tests are designed to measure achievement in subjects commonly taught 
in the elementary school and the first half of grade 9. The test manual con-
tains an excellent discussion of achievement testing. Reliability coefficients 
range from 0. 8 0 to 0. 9 7. Validity, as in other comparable tests, must be 
determined locally; adequate norms are provided. 
Sequential Tests of Educational Progress, 1956-58, Educational Testing 
Service, Princeton, New Jersey. Range: Grades 4-6, 7-9, 10-12, 
13-14. Testing time, 70 min. or two 35 min. periods. 409/20 
profiles; 609/20 student reports and directions; 909/50 score dis-
tribution sheets. 
The tests are designed to measure the student's educational development 
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from elementary school to college in the major academic areas {communication, 
science, math, and social science). The test yields percentile norms for each 
major area. No validity is given except for correlation with SCAT. Reliability 
coefficient estimates range from a median of O. 92 for Reading to one of o. 82 
for Math. Test reviews state that the battery is in many respects of superior 
quality. 
Aptitude Tests 
Differential Aptitude Test Battery, 1947-58, The Psychological Corp., 
New York, New York. Range; Grades 8 through 12 (Forms A and B). 
Testing time, 240 min. $1.90/50 IBM answer sheets; $1.25/set of 
hand scoring stencilsi $1. 40/set of machine scoring stencils; 
$1.25/50 profiles. $21.50/25 tests in each of the eight areas. 
This battery consists of eight tests: verbal reasoning, numerical ability, 
abstract reasoning, space relations, mechanical reasoning, clerical speed 
and accuracy, language usage-spelling, and language usage-sentences. 
The reliability is reported to be in the high O. 80'Si claims for validity are 
modest and realistic but with little data against vocational criteria. The 
manual is a model of comprehensiveness and clarity. This test is considered 
by authorities to be one of the best, if not the best of its type. 
General Aptitude Test Battery, State Employment Office. Range: Age 16 
and over.. Testing time, 135 min. 
This battery of 12 tests was developed by the U. S. Employment Service and 
can be obtained by special agreement from the local State Employment Office. 
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The battery is suitable for juniors and seniors and above. The tests are 
comparable to those of the DAT 1 but also include tests of motor coordination, 
finger dexterity, and manual dexterity. Reliability data ranges from 0.60 to 
0.80 with a mean of about O. 75. The validity is such that it is of considerable 
value for counseling. Test has adequate norms. 
Flanagan Aptitude Classification Tests, 1953-1958, Science Research 
Associates, Chicago. Range: Grades 12 and above, adults. 
Testing time, 420 min. 1953 Edition: $2. 55/20 tests; 60<:/20 
classification sheets; costs of 1958 Edition not reported. 
These tests were published in 1953 and revised in 1958. The battery now 
consists of 19 job element tests. The aptitudes tested are important for 
successful performance in many occupations. Aptitudes are revealed for 37 
occupational groups. The reliability coefficients of the individual tests range 
from 0.26 to 0.84 with a median of 0.75. Validity coefficients were deter-
mined for two grade levels: 9th grade group had a median coefficient value 
of 0.20; 12th grade, a median coefficient value of 0.31. Norms are based on 
10,972 ninth, tenth, eleventh, and twelfth grade students from 17 schools 
throughout the country. This test battery is worthy of consideration even 
though it is relatively long and difficult to administer. 
Interest Inventories 
Kuder Preference Record - Occupational, Form D, 1956-58 1 Science 
Research Associates, Chicago,. Range: Grades 9 - 16 and adults, 
Testing time, 25-35 min. $9.80/20 tests; $6.25/100 IBM answer 
sheets; $1/scoring stencil for any one score; $2. SO/book for 
developing local occupational sheets; $2. SO/research handbook. 
This inventory is intended to determine the interest of a subject and compare 
them with those of people in 22 different occupational groups, consisting of 
42 specific occupations. Thirty-nine scores are yielded. The median test-
retest reliabilities are 0.79 for high school students and 0.86 for college 
students. Little information is now available regarding the validity of the 
inventory, but the overall test has promise of being useful for counseling. 
Kuder Preference Record - Vocational, Form G, 1934-S6, Science 
Research Associates, Chicago.. Range: Grades 9 - 16 and adults. 
Testing time, 40-SO min. $9. 80/20 tests; 609/20 profile sheets; 
$2.3S/20 answer pads; $4.S0/100 IBM answer sheets; $7.SO/set 
of scoring stencils. 
This inventory is useful for vocational couns eling, but its technical 
thoroughness does not approach that of the Strong Vocational Interest Blank. 
Form C is self-administering with most students being able to score it and 
prepare their own profile. The profile must be interpreted by the counselor. 
The scores remain fairly stable with reliability coefficients ranging from 
0.84 to 0.98 with a mean of 0.89. The validity is comparable with other 
inventories • 
46. 
Strong Vocational Interest Blank for Men (Revised), 1927-S9, Consulting ft'frJ/c1.1.J£1sts 
Press, Inc., Palo Alto, California. Range: Age 17 and over. 
Testing time, 30-60 min. $4/25 tests; $2. 25/50 IBM answer sheets; 
$9 5/complete set of scoring stencils. 
One of the best known inventories for appraising vocational interests is the 
SVIB for Men. It is made up of 57 scoring scales consisting of 47 occupations, 
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6 occupational group scales, and 4 nonvocational scales. The subject is 
called upon to indicate his likes, dislikes, and his choices of certain activities, 
occupations, people, and amusements. The cost of scoring this inventory is 
rather high, but nevertheless the test is widely used because of its merit. 
The reliability averages about 0.85. A variety of norms are provided. 
Strong Vocational Interest Blank for Women (Revised), 1933-59, Oon-
sulting Psychologists Press, Inc., Palo Alto, California. Range: 
Age 17 and over. Testing time, 30-60 min. $4/25 tests; $2.25/50 
IBM answer sheets i $48/complete set of scoring stencils. 
This inventory is similar to the blank for men. Scores for 24 occupations, 
chiefly at the professional level, are indicated by the inventory. Its value 
compares with that of the blank for men. 
Personal Adjustment Inventories 
California Test of Personality, 1953 Revision, California Test Bureau, 
Los Angeles. Range: Kindergarten through adult; 2 Forms; Testing 
time, 45-60 minp $3.15/35 tests; 49/IBM answer sheet; 79/Scoreze 
answer sheet; 209/hand scoring stencil; 609/machine scoring stencil. 
Primary, elementary, intermediate, secondary, and adult levels are available 
in this test. It yields 3 total scores: personal adjustment, social adjust-
ment, and total adjustment. The test is reported in reviews to be as valid as 
most such instruments. It appears to be among the better tests available. 
Kuder Preference Record - Personal, 1948-54, Science Research 
Associates, Chicago. Range: Grades 9 - 16 and adults; 1 Form; 
2 Editions; Testing time, 40-45 min. $9. 80/20 tests; 609/20 
profile sheets; Hand scoring edition, $2. 35/20 answer pads; 
Machine scoring edition, $5/100 IBM answer sheets; $4/set of 
scoring stencils. 
Five aspects of life situations are assessed in this inventory: being active 
in groups, being in familiar and stable situations, working with ideas, 
avoiding conflict, and directing others. The validity is to be questioned. 
48. 
Minnesota Multiphasic Personality Inventory, 1943-51, The Psychological 
Corp., New York, New York,. Range: Age 16 and over; 1 Form; 2 
Editions; Testing time, 30-90 min. Individual Form: $24/set of 
testing materials including 50 record blanks; $3/50 record blanks; 
$8. 50/set of manual and scoring stencils. Group Form: $5. 50/25 
tests; $3. 60/50 sets of IBM answer sheets; $4. 50/set of manual 
and either hand or machine scoring stencils. 
The orientation of this instrument is toward abnormal rather than normal 
groups, and it is designed to differentiate between them. Absolute validity 
of the test remains in doubt even though it may be more valid for group dis-
crimination than the average inventory. Test-retest reliability ranges from 
0.71 to 0.83. The school counselor should probably use this instrument as 
a screening device, but as such it is rather lengthy.. The interpretation of 
the scores is, in most cases, beyond the scope of the school counselor. 
Mooney Problem Check List, 1950 Revision, The Psychological Corp., 
New York, New York. Range: Grades 7-9, 9-12, 13-16, Adults. 
Testing time, 20-50 min. $1. 75/25 tests (Forms J, H~ C 1 A); 
$2.40/25 tests (Forms JM, HM, CM) machine scored; $1.90/50 
IBM answer sheets. 
These check lists provide a good coverage of problems as reported as the 
different age levels. The items are grouped by areas (health and physical 
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development; courtship, sex, and marriage; home and family lifei etc.), and 
a count can be made of items checked in each area. This information often 
proves valuable to the counselor in opening interviews. No norms are given; 
the authors recommend the use of local norms. A good feature of this inventory 
is a space for the student to discuss additional problems / to comment on those 
marked, or to add information. A test-retest coefficient of correlation of 0. 93 
was obtained in a sample of 116 college students. The authors feel that the 
check list is valid in that it elicits responses as to what the student feels 
his problems are. 
SRA Youth Inventory, 1949-56, Science Research Associates, Chicago. 
Range: Grades 7 - l2i Forms A and S; Testing time, 30-40 min. 
Form A: $9.80/20 testsi $4.50/100 IBM answer sheets; $2.15/20 
hand scoring answer padsj $1. 20/20 profile sheets. Form S: Only 
test booklet available. 
Areas covered are: My School, After High School, Myself, Getting Along 
With People, Home and Family, Dates and Sex, Health, and Things in General. 
The inventory can be scored by the students themselves. The test results may 
also be used by the student himself by following suggestions in the inventory. 
The authors have standardized this inventory in such a manner that it has 
great promise, The reliability coefficients range from o. 75 for Health to 
0. 94 for My Home and Family. No validity studies were reported. Norms 
are given in percentiles o 
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